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Unit !• Educational Topics 



Behavioral Objectives: Without the aid of references^ 
the tutor must be able to recall and write at least 
four out of ten educational topics concerning the 
individualization of education* 



Education Topics 



Prior to understanding the concepts and procedures of 
individualizing education, one must aquaint themselves 
to the current issues surrounding this system ot 
instruction* It is the responsibility of each person 
involved within a system of instruction, whether • 
individual or lecture to make available a clear 
understanding of the educational enterprise. Most people 
tend to respond to words such as "individualized", 
"mass education", "team teaching" and "structure" with 
their personal definitions. This would be fine - if 
we all lived as hermits! However, as social human beings, 
we must use these words (phrases) with meaning and caution* 
Thereby, the correct meaning to describe the corresponding 
activity! 

What does "individualized" really mean? 
Every student should: 

1. assume the rsponsibility for their own learning and 
self-evaluating process • 

2. be independent and progress at ones own rate by self*- 
pacing. 

3. utilize materials related to their needs and strengths^ 
since strengths are buil': upon weakness* 

km comprehend on a level, u^iich corresponds to their 

skills, abilities and needs (goals). 
5. apply skills which are the least threatening to his/her 

being* 

6« relate the content to his/her needs* 

7m attain a sense of achievement and self-worth in their 
work • 

8. be evaluated in terms of their performance and not in 
comparison w j th others* 

Educational Goals 

In order for instruction to be successful, it must 
correspond to the educational goals of the school systepi* 
Individualizing education is not in itself a goal, 
but a means for achievln<; these goals* Ml of which 
should include the following: 

1 * to increase the participant * s academic achievement 
level in the six basic areas of content: English^ 
math,, social studies, sciences, lan5|^age and the arts* 

2* to enable the student to develop his/her skill in 
the direction of self-motivation* 

3m to help the student develop a realistic self-concept • 
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4. to halp the student develop positive self-confidence. 

5. to help the i^udent develop an increasing social 
awareness and responsibility within their self-concept. 

6« to help the student develop occupational skills 
for college orientated skills* 

7. to provide the teacher with an educational atmosphere 
( ie :materials) • 

8. to provide the students and teachers with constant 
feedback* 

9^ to provide a system whereby alternative means 
of Inquiry »re available* 

10* to orovide the teacher with purposive interaction* 
Groups should either he formed around an objective 
(rather than a meanr^ lor providing classroom control) 
or be formed fur the needs of the student (not for the 
instructor)* 

Nonstructure : Does it re'ally exist? 

Many educators as well as layman when describing a 
classroom, a school or a type of instruction^ ask if the 
situation is structured or non-structured* Actually, this 
is nuite Irrelevant since every thing has structure* In 
the United States, our democracy, capitalism, freedom 
and recreations are all part of a larger system - 
Bureaucracy! Every system - thought and idea has structure 
or it could not possible survive, which includes the 
educational system^ The only way in which one may 
avoid structure is to move to another place where no 
structure exists • Fantasylandl However, everyone would 
probably agree that our present school system has a 
highly devised structured system, but by moving out of 
the school physically the problem still is not solved* 
The Montessouri Method as well as the Free Schoold all 
have structure, even though the degree of structure might 
differ than Individualized Instruction. 

One of the cpmplaints that many students and professionals 
debate is if individualized education is too structured 
or not structured enough* As a tutor, proctor or a 
professional it will be your responsibility to answer 
this question* Education that is individualized is 
definately structured, like any other bureaucratic 
system* However, it depends on the specific instruction 
and its' (teacher-student) adaptability to determine 
the specific degree of structure* 

Auto«nidactics and Individualizing Education 

Auto-Didactics is just a fancy 1 erm meaning self-teaching"* 
In fact, we are all auto-didactics since, in one way 
or another, we all learn by self-teaching* Tt is my 
belief th.^t our present school system is retarding 
our students in the area of auto-didactics* All 
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information provided within the walls of tpe classroom 
are given free of charge by the teacher to t:he students. 
As a result of our present system^ the students 
had to pay a high price - the retardation of knowledge 
and thought skills. Today^ the majority of students 
just don*t know how to learn! Individualizing education 
is trying to combat this educational retardation by pro- , 
viding an interesting and rewarding atmosphere ^ by 
getting students turned on to auto-didactics, and by 
providing knowledge relevant to the student •s personal 
needs. The lectured-educat ional approach just does 
no^ provide the necessary conditions for the process 
of auto-didactictt to occur. 

The rlole of the Teacher 

The role of the teacher never changes, judt the 
priorities of how each individual defines the teacher •s 
role. To put it simply, the teacher could facilitate 
knowledge, could be the major access to information, 
and/or could facilitate the students personal (psycho- 
logical) growth* If the teacher sees his/her role as a 
student's guide to knowledge, then the teacher will 
welcome the individualizing: of education; individualizing 
education can provide a greater media to the students* 
knowledge. If the teacher views his/her role as only the 
student's major access to information, then he/she will 
not favor individualizing education. Since^ this method 
could provide an "error" Tree environment, individual-, 
ization could do the job of providing information more 
accurately than the teacher can. If the teacher views 
their major function as a facilitator of the student ^s 
psychological growth, then he/she will welcome 
individualizing education, since this method can pro- 
vide more time for a one-to-one relationship between 
teacher and student. Any system of educational instruction 
by which a teacher feels threatened can only mean 
that the specific instruction in question is infringinff 
on the teacher's major function-as he/she views it* Khen 
this occurs, a reorganization of the teacher's values 
are in order, since his/her role should contain not one 
aim, but all of these three aims. 

Team Teaching: Why this is not individu^'-lized education! 

Team teaching is an educational instructional program 
whereby two or more teachers combined their skills and 
teaching classes so that the students can benefit most 
by them. The key to this program is team work. Team 
teaching is not individual instruction in a group nor 
individualizing education, since the teachers still utilize 



the lecture-system approach* In reality , the only 
difference betireen team teaching and lecture instruction 
is the number of teachers involved. There is no 
special individualized program for the students involved; 
the students progress at the same r^te as others, or 
better yet, as the teacher. Mmo the advantages of team 
teaching does not include the advantages of individual* 
izing education: conserve the teacher *s time, make 
optimum use of teaching skills offered by each teacher 
participating, and the unification of student experiences 
(student control) . 

By offering students the opportunity of experiencing 
the views of two or more teachers, students can be at a 
disadvantage rather than at an advantage. Many times 
teachers will not act as a team but rather as a group* 
As a team, the teachers might disagree on certain 
points but will never show their differences in the 
presence of the stucte^^, a group, the teachers might 
disagree while displaying their differences in the 
presence of students; thus confusing the students* 
Team teaching requires much skill - especially intergroup 
and interpersonality communication skills* 

Should ycu study in Isolation? 

Of coarse not! Individualizing education does not mean 
or even encourage that a student work in isolation* This 
instructional system is concerned with developing a 
healthy attitude toward oneself and with others. Thus, 
there should^^constnnt teacher, tutor and peer interaction. 
How you achieve your individual goals is really up to 
you. If you want to achieve this by yourself fine, 
or with others, great! 

Students should assume some responsibility for their 
own objectives, but this should not be interpreted as 
isolation. TKtis^ student responsibility should exist 
whether by oneself or . in a group. An independent thinker 
can choose how he/she wants to interpret the material. 
If a student wants to work independently, fine, but he/she 
has the same choice to be in a group* 

Performance 

^'Perf ^rraaace" is a key word when describing the individual- 
izing of education. The lectured^method approach 
grades students according to their achievement on teacher 
designed tests. The individualizing educational^ approach 
grades students on the amount of assignments completed 
(performance). The difference is group tests measures 
the knowledge that teachers want you to know while 
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performance meisures just you. 

ny tneasurins performance, if a student receives an 
incomnlete, then he/she coul.l receive a complete by 
reviewing and retnkiajt the test. There is no punishment 
or failure since the student just did not perform up 
to par. This lack of satisfactory performance can 
always be corrected! 

Competition 

V/e live in a society where competition has becotne a 
way of life. In fact, many psychologists and psychiatrists 
^v'ould say that it is quite healthy. Our social 
structure has deemed that in order to survive one must 
compete to belong. T.ven if the school system decided 
to rid the competition in the future by not teaching 
the "art", this mijsht in the long run cause great harm. 
Students will always model authority fi«rures and they 
do compete. Therefore, the authoritative community 
would only teach tlieir students to be poor competitors. 
If the goal of the educational system is to 
teach and prepare students for social responsibilities, 
then by teachino; their students the skills to compete 
would provide a gre-;t advantage to the future of the 
community. Therefore, one of the coals of every course 
structure is in soma way to teach the students the 'art 
of competing. »oth lec tured-education and individualized 
education accomplishes this fent. Lectured-educa t ion 
teaches the students th^> competition skills necessary 
for group survival, while individualized education 
stresses a self comnetition. \ neglect of even an 
introduction to these two forms of competition could 
produce neglect for the student. Competition is not bad 
or evil to the educated. It could be bad and evil for the 
uneducation, like any skill which had not been properly 
taught I 

The Individual Selection Of Goals And r^eality 

Idealistically, individualizing? education provides an 
environment whereby, the student and the teacher selects 
nurposeful objectives for fulfilling both of their needs. 
This does not mean the facilitator of knowledge W3.11 
aid the student in their selection process. Since, 
individualized education operates within the framework 
of the school system, the school system's goals must be 
first fulfilled. !!owever, how these generalized goals 
can be achieved is up to the teacher. In individualizing 
education, the teacher becomes the mediator between the 
school system and the student. To debate whether or not 
the school system should dictate these goals should not 



be our main concern. Individualizing education works within 
the present school system* Until there is an environ- 
mental change^ this arc^ment is at a stalemte. However, 
this change won't occur overnight and it won't occur wJM * 
the next generation. 

The Individualized Reaching Of Goals : Reality 

Prog;rammed learning and individualized instraction are 
not as individualized as one might believe. Students 
can not reach their goals in their own desired way, since 
these two programs of instruction operates on the prin- 
ciples of learning frames and/or packages: each student 
uses the same material. Therefore, the selection of 
the goals are not so personalized. However, these two 
programs are still individualized. Teachers can still use 
learning experiences centering on the student's needs 
and goals • Like any systen of instruction, it depends 
on the teacher as well as the students on how they 
wil."^ interpret the program. Just because all of the material 
are similiar does not mean that the teachers have to 
devise one type of learning activity (experience) for 
the whole class. By providing learning frames and/or 
packages, teachers can provide more time for each 
student in facilitating learaing by meeting the needs 
and goals of each individual, working with adults, 

the teacher should try to use the least structured 
program, with emphasis on interpersonal communication* 
Adults have ideas that they can share, but only 
in an environment that will reinforce these experiences! 

To Pedagogists: Treat Your Students As Individuals 

But Not As Adults! 

Today you just can't pick up a periodical without 
some reference to individuality. With the influence 
of the humanistics and the behavioJjLsts , the concept of 
individuality grew within a few years. However, many people 
confuse the word "individuality" with "adulthood". 
"Individuality" implies that people should respect the 
ri?hts of others, while "adulthood" implies the 
acceptance of adult rights and responsibilities. There 
are many adult qualities that elementary and secondary 
students jusi; do not possess such as: 

1. years of knowledge based on parellel and 
developmental experiences, 

2. emotional, physical an-^ learning maturity, 
and 

3. potentiality of skills (learning, communication, 
technical, etc * . . ) • 

These are just a few differences! 



^>«henever a teacher or an administrator asiiumes that 

their students (elementary or secondary) should be 

treated as adults, automatically that should trij^ger 

off a mechanism in your brain saying "Phony"! What 

the teacher had done was to put all responsibility 

for obtaining information on the students^ Individualizing 

education implies a Joiat responsibility by the teacher 

and the student whereby the teacher will always 

assume full responsibility for the student's actions! 

Treating elementary or secondary students as adults 

only relinquishes the teacher's responsibilities 

for his/her actions as well as the students* actions* 

Action Research 

Any type of research can be helpful in understanding 
the problems of a particular program* However^ the 
treatment of research data is of great importance 
If a student asks a broad question about the program , 
then a sighting - .of results from a traditional research 
project can be a great help in clearing the student's 
perception* However, if the student asks a specific 
question about the program in relation to a class 
situation, then a sighting of a traditional research 
project would be of little help* In these cases^ the 
situation calls for a specific answer - an action 
research answer! 
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TARLF. !• The TradJItional Lesson Plan And The 
IndividUi-^lized Study Unit 



Genernl 
Terminology 

The 

Teachin.ci; 
Procrfls 



Traditional 
Lesson Plan 

1. Teadcher Aims 

2. P] nnnin^ 

3. Tenchln^; 

'i# Evrtluatin.c; Student 
Perf ormnnces 



Individualized Study Unit 



1, Behavioml Objectives 

2. Planning 
3 • Tenchin55 

't. Pvaluatinjo; Student 
IVrf ormances 



Orientation 



Purpose 



teacher-or 1 entat ed ; 
plan toward eroup 
needs : jrroup pac inj?;. 



student-orientated; 
plan toward individs al 
needs : selTpacing. 



the teacher instructs th#» teacher facilitates 
students in what they students in ^fhnt they 

have to explore and why 
t^iey must explore this 

particular material: 
rf^ tional . 



have to comT>r ehend : 
3e:eneral purpose • 



Objectives 



the objective* are 
stated in general 
nonobservahle 
terminology : teacher 
aims. 



the objectives arc stated 
in behavioral performance 
(student ) terminology: 
behavioral oh jectives*. 



Test 



this serves as proof 
that the te^chxir had 
accomplished the 
student ' s ob ject ives : 
test • 



to prove that the student 
accomnlished the objectives: 
pretest • 



Content 
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the teacher selects 
material and act ivit- 
ies that would be 
relevant for the 
group: ma ter ial. 

to determine how 
well the class 
memorized the mateif- 
ialtquiz. 



the teaclier and studeint 

se lects material and activities 

that would be relevant for 

the student ; learning experiences, 



the student evaluates their 
own progress 5 there is no 
punishment for an unsatisfactory 
ccrade : self-a ssessment test* 
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Progress 
Report 



Material 
Feedback 



midterm and/or final 
cxaminat i on determined 
by a specific time in- 
ter va 1 :ma jor examination. 



tes is given after each unit; 
post test* 



a one to one exchange of ideas 
between student and leader about 
the nuallty of the material for 
that unit: attitude objectives. 



Unit 2. A System For Individualizing Education: 
The PedaKo^^y - Andragogy Model 



Behavioral Objective: Given a list of 30 phrases 
describing the Pedagogy - Andragogy Model the tutor 
be able to »Pntch these phrases to their correspondi 
learning program with a minimuTn of 5 errors. 



Individualizing Education: 
The Pedagogy - Andragogy Model 

Whenever one hears of "individualizing educationt? 

he/she would first assume that this phrase refers 

to a pei^agogy approach of instruction* And why not! 

Most of the research, time, and expense for the 

individualizing process does reach the elementary and 

the secondary schools. Only time and research adaptability 

will balance the popularity of these educational approaches* 

It should be noted that even though "andragogy" is still 

^» fairly new educational word, its concept has long 

roots in our American heritage* 

Individualizing Education * Individualizing Learning 

"Individualizing education," sometimes ^ tnistakenly 
called "individualizing l<*arning," * I ^ are a group of 
educational programs enabling the teacher to work, on a 
day-to-day basis with each and every student in developing 
their own individual skills and potentials* Thus, providing 
an environment (individualizing learning) whereby, each 
student progresses' at his/her own rate within a highly 
structured linear learning path. Therefore, the teacher 
can spend more time with each student in developing those 
skills he/she needs the most attention in. The key in 
developing any individualized program is to concentrate 
on the individual needs of each student in the class* 
The following table characterizes the differences 
between individualizing education and individualizing 
learning* 



Individualizing Education 



Individualizing Learninjoc 



The program of study must 
be designed so that the 
student does not feel 
inadequate* 



The student must feel 
responsible for his/her 
own education* 



The objectives of learning 
must be clear so that the 
student can understand and 
accept these instructions as 
his/her own goals > 



The student's specific 
needs should be satisfied 
by a specific program of 
study* 



The educational curriculum The student proceeds 

should allow the student for through the course at 
achieving continuous progress. Iiis/her own rate* 



TABLE 2* Characteristics of Individualizing Education 
and Individualizing Learning* 
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Individualization: Pedaeo^cy and Andra«?ogy 



A simple way of showing? how the indivlaalization processes 
differ dependent upon the emphasis of approaches 
(pedaicogy or andra<;cogy) is to analyze how the students 
are viewed by both approaches* However, such a methodology 
would be too exhaustive for this section, so a listing 
of the differences are emphasized* 
Table -^tf shows such a listing* 



Individualization: 
the g-tadent should 



Pedagogy Issues Andragogy lasuea 



assume the responsi- teacher directs 
hility for his ovm all learning 
learning. 



teacher guides 
the learning 
process 



become an indepen- 
dent learner^ 



within the tencher's regardless 
domain and of the teacher's 

control view 



learn at his/her own teachers make the teacher is a facilitator 
rate tself - pacing) curriculum decisa- 

ions for the learner 

learn with materials postponed applica- immediate application 
related to his/her tion to learning to learning 
own needs and 
strengths* 



learn on a level 
which corresponds 
to their skills^ 
their abilities and 
their needs (goals). 



learners are group- learners group 

ed by grade and themselves according 

class to interests 



learn according 
to a learr^ing 
stylt. least 
threatening to him. 



teacher selects rautal inquiry 

learning style best with the teacher 
suited for the 
student( s) 



relate the content 
to his/her needs ^ 



feel a sense of 
achievement and 
worth in his/her 
work* 



orientation to 
learning: 
subject centered 



orientation to 
learning: 
problem centered 



treated with dis- 
respect (always 
talked down to) 



treated with respect 
by the teacher and 

pe s 
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be evaluated In evaluation dependent evaluation 

terms of his/her upon jQ?roup: the dependent upon 

performance, and not teacher deslj^ned tests: the individual: 
in comparison with external evaluation performance (the 
others: self amount of assign- 

evaluation process^ ments completed): 

self evaluation 



TABLE 3. Indlvualizatlon: Pedagogy and Andragogy 



According to this table, the individualizing educational 
philosophy seems to be much closer related to the 
andragogy rather than the pedagogy philosophy. This 
might be do to the fact that an individual usually has 
qualities of Independence (andragogy) rather than dependence 
( p^^d^go.gy) • 

A Model For Individualizing Education 

There are basically four varities of learning experiences 
in the individualizing education system: Authentic Learning 
Exoerience, Contract Learning, Programmed Learning and 
Individualized Instruction. The following figure will 
provide a flowchart of this system followed by an outline 
of its characteristics. 



least structured 



most structured 



Authentic 

Learning 

Experience 



Contract 
Learning 



Programmed 
Instruction 



Individua l'i«i 
Instruction 



\-: 



Pedagogy 
Andragogy J 



Pedagogy 
Andragogy- 



Pedagogy 
Andragoji^^ ^ 



Pedagogy 
AndragogyJ 



Figure 1. The Basic Model. 
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The Authentic Learning Experience 

a« "Free" environment. 

Nonuse of standard teaching methods • 
c^ Not located in an institutionalized setting (school building), 
d* Encourajicment of psycholo^rical individual growth • 
e. Kttiphasis on outside - of - school environment for learning* 

Contract Learning 

a* A joint participation by the student(s) to design a 

program of study with his/her teacher. 
b# Continuous educational process controlled by the student. 

Programmed Instruction 

a* Students receive lmmi*di<*Le f*-dback while reading the 
new Information. 

All material are programmed on frames. • 

c. The .material is in a- sequential order from known to 
. unknown learning activities. 

d. Through planned auestionJng, there is a constant 
reinforcement of new information. 

Individualized Instruction 

a. Unit mastery is required before a student can progress 
to subsequent units. 

b. The use of learning packages. 
c# Purposeful pacing, 

d. By utilizing a variety of teaching methodologies^ lectures 
are used as motivational aids rather thun as sources 

of testable information. 

e . Self-evaluation, 

f. Decision making activities are controlled by the student. 

g. Shaping through interaction ( le : reinforcement). 

Now that you have a clear understanding of the basic 

model format, the Individualizing Education Pedagogy - Andragogy 

Model will be presented. 
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Anrtra^ORY and Pedajroccy are not conflict approaches ( or 
philoioohies). Individu'»llzlnj? education is a system of 
instruction that will provide students with personalized 
lejirninj? experiences. It will be the teacher's skill in 
sensitizing which individu.:^ lized proccram that will meet 
the student (s)* needs for a particular situation that will 
determine the success or failure of the student(s) 
learning experiences. 



Self Te?it 
Phrases 

1. the most structured Instruction (2) 

2. the Summerhill School JIJ 
3» a joint participation hy the students to design (3) 
^. learnin.e packages 

5. postpond application to learning jlJ 

6. students should feel adequate Jl) 

7. unit mastery j5) 

8. subject centered orientation to learning Jli 

9. Computer Assisted Instruction (3) 

10. Personalized System of Instruction (3) 

11. student achieves continuous progress (3) 

12. the Free School Approach 

13. Nonii:radedness 



(2) 
(2) 



lk[ shaping through interaction (reinforcement) (3) 



15. Correspondance Study 



(2) 



16. the least structured instruction (3) 

17. the Montessouri Method 
iR. learning frames 

19. the Parkway Program 

20. learning packages 

21. student resnonsilbility for own learning (3) 

22. Counseling J^' 

23. Individually Guided Education 12) 
2^. Internship 
2S. self-pacing 

2$. Program Learning in \ccordance to ^eed 12) 

27. immediate anplication to learning (1* 

28. emphasis on outside-of-school environment for learninj? ( 3) 



(2) 
(3) 
(2) 
(3) 



(2) 
(3) 



29, Independent Study 



(3) 



30. Computer Based Instruction <3) 

.t'^IStSe^ri^'C^rning Experience individualizing- I-t.ua^- 

b. Contract Learning " Individualizing Learning 

c. TVogrnmmed Learning t*;* P»a<l«J5»Sy 

d. Individualized Instruction h. andragogy 

( ) code: maximum number of answers; 

match all phrases utilizing the total max. 
number. 



Answer Sheet 

1 . . d , 55 

2. S 

5. <? 

6 . e 

7. fl,o;,h 

9. c,.c;,h. 

10. d,.o:,h 

1 1 . e , .tt , h 

12. n,<r, 



l6, 

17 . a , K 

18. c,jr,h 

19. a,,? 

20. d,g,h 

21. f,s:.h 

22. a,h 

23. d,K 
2'». a,h 

25. f,.e,h 

26. d,g 

27. h 

28. a,ji:,h 

29. b,g,h 

30. c,.a;,h 



Unit 3* The Teacher's Role For Individualizing Instruction 



Behavioral Objective: Given a lint of ten teaching rules, 
the tutor trust be able to plan his/her own set of 
teaching rules for his/her program, 

/ 



The following; teachirij^ rules are only a guide and are 
conti«^ent upon your teaching program needs* 

The teacher shall: 

1. organize the classroom (class period) in order to 
create an enriching and comfortable environment • 

2. supervise the tutors (prrctors, teacher-aids) ♦ 

3. evaluate the individual needs and progress of 
each and every student. 

4. develop personalized study plans and activities. 

5. develop goals and activities (immediate, short-range^ 
and lonj? -range ) . 

6. develop professional and tutorial intergroup 
relations within the large group system* 

7. be responsible for researching and evaluating 
(action research) the instruction methodology as 
to improve the course of s tudy • 

8. be responsible for organizing, instead of just 
presenting the material. 

9. develop a security system. 

10* be responsible for the decisions of the tutors. 



Unit 'l. The Tutor's Role For Individualizing Instruction 



Behavioral Objective: Given a list of nineteen tutoring 
rule^ the tutor must be able to plan his/her own set of 
teaching rules for their program* 



TJesponsiblities of the Tutor 

The tutor is probably the most important element of an 
individualized course. Since , he/she had already completed 
the course (or unit), the tutor knows the problems h^^/ her 
peers will be facinj?. Working individually with each 
student, it will be the tutors who will shape the 
student's behavior. 

1. To prepare the materials for each session* 

As a tutor, it will be your responsibility to make 
sure that there are enoujorh answer sheets for the 
session and that e^ch test has no marks written on 
any of its pa5i:es. You should have on hand books and 
articles needed ai reference materials. 

2. To master the course material. 

^ny tutor who does not know the material should not 
have the responsibility of tutoring:. This does not 
mean that you, as a tutor, have to know every small 
detail, but you should be extremely familiar with 
the material (so as to bis able to find reference 
materials whenever you lack the answer)* 

3. To give feedback to the teacher. 

Since the tutor works closely with his/her peers, you 
should mention certain sujj^gestions or complaints 
about the course to the teacher. It is your respon- 
sibility to encourage students to provide this 
feedback to the teacher. Unfortunately if this does 
not occur, you should inform the instructor - whether 
good or bad. 
km To score and record tests. 

Besides the teacher, it will be your responsiblity 
to score and record the tests. Oy providing the 
students with immediate feedback, you can help the 
student understand his errors. If students had to 
wait a day for test results, they might have forgotten 
the reasoning behind their incorrect answers. Also, 
in individualizing education, if students are to 
proceed at their own rate then there can not be any 
instructional interference (as a delay of test results)* 
To these students, time is important. 

5. .^ssist students in obtaining materials. 

It will be up to you (and the other tutoi:^ to shape the 
student's behavior in obtaining information. The student 
must realize that he/she alone is the sole provider 
for his/her Ohu answers. One of the goals for any 
individualized educ<\tion program is to make the student 
an independent thinker - not dependent on the teacher 
or his/her peers. 

6. To facilitate classroom management. 

As a tutor, you shold make sure that the classroom 
activities operate smoothly* It will be up to you 
to provide students with a .^ood workable rules and 
procedure forma t# 

1^ c 
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7. To maintain student folders current and complete • 
Since yeu (as well as others) wi]l be scoring the tests, 
you will also record the test results in the student folders 
and class record file* Each student should have ah individual 
folder with hi* /her address, phone number, and progress 
reports • The purpose of individualizing education is tm 
treat each person as an individual and the student's 
personal fold^^r will aid in this goal. At the end of the 
course, the teacher will be able to provide the student 
with his/her pertormance based grade with ease. Some 
teachers perfer to have one class record ( and a head tutor - 
teacher duplicate file) instead of individual reports. This 
could be less costly and does serve the same function as 
the individual files^ 



The Head Tutor 

Vho shall be the head tutor? 

The head tutor should h.'ive the "status" of either a graduate 
student (if at a university level) or a teacher - assistant 
(if at a public school level). Since the head tutor's 
responsibilities and time is more involved than yours, 
he/she should not be the student's peer. A regular tutor 
(you) might have control over a few classes, but a head 
tutor has control over all of the classes, as well as 
other courses the teacher might be involved in. 
The Class peers should not be a head tutor, since it gives 
too much prestige for a student. A tutor outside the 
classroom is just another peer student, but a head tutor 
outside the classroom is still head tutor! Since the head 
tutor assumes much of the teacher's responsibilities, he/she 
might have to tutor students after class. Outside tutoring 
for regular. tutors is forbidden since it violates the 
peer relationship outside of the classroom* 

Miat are the head tutor's responsibilities? 

1. To assume the teacher's responsibilities in the absence 
of the teacher, ^'henever the teacher is not present in the 
class, the head tutor assumes the teacher's responsibilities. 
When the teacher is not pa ssent for the day, the head tutor 
will take over the teacher's responsibilities for that day(s). 
Under the public school system, the substitute teacher 
would supervise the head tutor, but the substitute teacher 
would not assume any of the responsibilities of the teacher 
or institute his/her role as teacher. The program would 
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continue the wny it w?>« r|esi5rne<i and no outside authority 
should or cnn intervene when the teacher is absent. 

2. To be in ch;^r,c:e of the cour«ie materinls. Like you^ the 
hec<d tutor will assut^ie the resnonsibi lity of course pre- 
p.-^rations. Unlike youraelf, the head tutor %^ill be in charge 
of nil classes in th<? preparation of materials. 

3. Makinc; sure there are enouc:h tutors for each class 
session. Whenever there is an emer.srency \/hereas you or 
another tutor c^n not find a replacement ^ the head tutor 
will replace the absentee. If you, or n .^roup of titors takes 
advanta.c^e of the -le^d tutor, then he/she can dismiss the 
ahsr*ntee(s) for missing too many sessions and find replacements. 
h . Assumlntr all of the tutor re s no ns ib i 1 it iies. The head 

tutor must he in a classroom situation at least three class 
sessions per week. Tf the head tutor is to understand and 
reOize the nrohlems facinjr the course, he/she must be 
in a situation to receive constant feedback. The students 
must feel that the head tutor is interested in their goals, 
their va?ucs, as i%ell as their problems. The head tutor 
therefore must he where the action is, nd not locked up 
in his/her office. 



*.*hen is a head ti tor needed? 

1. Vhen there are as many as six or more tutors per course. 

2. 'vheu the teacher is instructing more than one course^ 

3. 1/her the teacher has three or more classes* 
'l. V/hen the teacher has 100 or more students. 

5. UTien the teacher wants to relinnuish some of his/her 
responsibilities (time). The teacher is always responsible for 
his/her class, but can relinuuish some of his/her 
r esponsihi li ties under constant teacher supervision* 



To Tutors: Don't Be A Teacher! 

1. As a tutor, you should not assume a professional role. 
True, tutoring is an art, but you arc not a professional. 
The characteristics shared by professionals include: 

(a) a long period of hiciher education, 

(b) a code of ethics, 

(c) a limited membership controlled by peers (other 
prof e ssiona 1 s ) ^ 

(d) an independent fee for service, 

( e ) provides an important socia 1 services , and 

(f) assumes a responsibility for his/her service to 
his/her clients. 

There is not one characteristic that tutors have or share 
with professionals. \s a tutor, you are a student receivitig 
not maintaining higher education. Since you are not govrf^te 
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by any p:ov4»rnmental or nntionnlized or jr^niza tion, you 

nr^ not compelled to follow nny professional code of ethicsi» 

T^c teacner's or class* code of ethics and the amount 

of tutors per clnss is 5?olf*lv controlled by the tecxcher; 

the tencher is not your peer! Since you pay for or are forced 

by law to attend school , nny nayment for tutoring acts 

more as a reinforcement for ^,006. services than as an 

independent fee. You do nrovlde an important service, but 

your services are dependent upon the teacher's actions, 

2. ^s a tutor you should never jB;ive n student an answer 
when trading a test. 

Let the student look up the answer, ^^Tnenever you give an 
answer, you are cieatinp; two unnessessary roles: 

(a) The role of a teacher - knowing all there is to 
know. You arc only an aide, a peer and a facilitator 

of information. Students should never have the opportunity 
of comparing you with a teacher (o)' vice-versa ) j sp 
don* t encourage them! 

(b) The role of a ''friend" - to get the student (youcpeer) 
out of an unpleasant spot: learning. Learning should 
be a pleasant experience for everybody. You should 
help your fellow student locate an answer, but 

never give it to him/her, By locating the answer, 
the student will remember it. Students learn best 
when they help themselves, 

3, As a tutor never discipline a student. Any acts of cheating 
should be reported either to the teacher or to the head 
tutor. You should never discipline your peers because 
outside of that classroom, you are no longer a tutor, but 
another student, A teitcher has a full time teaching rol© 
isrhile your rol^ t? only part time. 

As a tutor you should not prov' Je additional tutoring 
time outside of the classroom. Your tutoring role should 
not interfere with vo-i'- -^ale a«t a student. If students 
depend on your help outside the classroom, then your 
social life too will be interfered. Students would want hints 
on quizzes, advise and/or answers for study guide questions^ 
etc.t This can hurt your outside social life by temporarily 
removing yourself from the role of peer to the role of 
teacher, A tutor's role should only be confined within 
the limits of the classroom. 



Situation In Which You, As A Tutor Should Avoid 

1, Tutoring Outside the Classroom, Many teachers feci that 
what a tutor docs outside the classroom is not their concern. 
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This ia really a poor otitude. You should not tutor outside 

the classroom^ especially for monry, because you know 

too much information - test answers, study j^uide answer^ etc... 

When an average student tutors, he/she does not know 

his/her client's future answers. But you do! It would n<?t fce 

fair for the rest of the students if you decide to help 
a select Rroup for that very reason. The majority of the 
students would be at a disadvanta tee ! 

2. Dating Peers Enrolled In Your Course. You would be 
surprised of the number of students that would stoop to 
likinrc you and even socializing with you in order to 
receive test answers or other inf ormation* Through my 
years of tutor ino:, I have seen this occur many times . In 
fact, I guarantee that by the end of your tutoring' career^ 
there will be at least one incident of this nature occurring 
to you. Be aware! 

It is hard dating a perjion who is enrolled in your course. 
You will have a great deal of information that you will 
be unable to share with your friend(s). Ml relationships 
should contain mutual respect. Tf this understanding can 
he maintained, then a good relationship can occur; but this 
is a rare occasion. Just be honest with yourself and with 
your boyfriend (or with your girlfriend)* 

3. Seduction. Through -ny experiences tutoring, I as well 

as many of ray tutoring peers, have experienced opportunities 
where the opposite sex peer would approach me for information 
in exchange for a trick. Many women tutors have also 
experienced this exchange of information for a trick. This 
seduction, many times was not even of a sexual nature^ 
but excJiange for other course tests. Cheating occurs 
in all schools and at all levels: corruption is easy. 

The niack Market. Ml schools have their black markets. 
Many fraternities and sororities pride on their collection 
of past-current tests and reports. Individualizing education 
has made black market operations flourish. In fact, many tutors 
developed their oim black market program. It is up to the 
tutors ani teachers to patrol their own. Such ways of 
controllintc black market operations is developing a strong 
security system, ^nother way is to have tutors uncorruptabie, 
but this is hard to do, since m^ny have their price! 
^nother type of black market operation that students, 
tutors -ind teachers should be aware of is the selling of 
power. The tutors have the power to grade tests. True, the 
student can complain to the teacher, but because the teacher 
is either lazy or not concerned, the tutor will win. 
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Unit 5. Black Market Operations 



Behavioral Objective; Given a list of ei??;ht black market 
operations with a corresponding Preventive Security 
System (PSS)» the tutor must be able to write his/her 
own PSS based on his/her known black market operations. 
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Corruption 

Bveryone should be aware of: 

1. tutor(») chc^nne^linK private ngreementfl so as to help 
other tutors (in other courses) by exchan.eing test 
answers. This way, the tutors would be guarr^iUeed an 
"A" by just signing their names on a piece of paper; 

2» tutorCs) asking other tutors to give a hard time to 
peers they do not like in return for some favors» 

3. tutor (s) bein^ threatened to give answers to other 

tutors when these tutors put pressure on his/her friends 
in other courses; 

\ teacher and a tutor arranging some agreement whereby 
the teacher never enters tlie classroom or tutoring 
room, if the tutor would back the teacher up in any 
cri sis. 

5. tutor(s) €ne-*^ed in r^ few courses per semester. This enables 

him more access to test answers; 
fi.tutorfs) enahlin'2: (with the right teacher) a stu<!ent 
Trom passing or even t »king course; 

7. tutor(s) making the course so difficult that the student 
decides to chnnee his/her maior; 

8. tutor(s) who are well organized, threatening a student 
to change his/her m:^ior by telling them that they will 
never nass another course in their major. 

The Preventive Security System (PSS) 

This is a system that T had developed in the course of 
my involvement as head tutor for a college psycholo.cy 
course • 

1. Only the head tutor and the teacher should maintain keys 

to open the test file?'. 
2« The test files should be open and closed by either the 

head tutor or the teacher ^^fter the period session starts 

->nd before the next period dess ion. 
3. The head tutor and teacher should correct the answer 

sheets to mafv« sure no errors were made. 
h. '\t least fiv.- alternative scrar.^le copies for each unit 

should he deve loned 

5. Strict pen=^lty for those tutors giving out exam answers. 

6. \o tutor c?n tutor no more than one course per semester 
and no tutor can tutor for no more than two semesters. 

7. No tutor can tutor for consecutive semesters. 

N'o teacher can instruct a course for no more than two 
consecutive years . 



9. For every in^iviHuallzerl instruction class, there should 
be a corresponding lecture-method class (?iven within 
the same period or a time period within re«*son. 

10. A special f ;nculty-student committea should be established 
in order to provide student complaints regardless of the 
type of instruction. This committee would have the 
power to investigate and would be responsible not to 

the department, but to the President of l^incipal 
of the college or school. 
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Unit 6» Tutoring Trocedures 



Behavioral Objectives: Given a list of sixteen tutoring 
rules/procedures, tne tutor must be able to plan his/her 
own set of tutoring rules/procedures for their program. 



Testiti.cc and Tutorial Rules and Procedures 



Rule: Prior to entry into the testlnjz: and tutorial labg ^ 
the tiators should check to make sure all materials 
are in order < 

It is the tutor's responsibility to make sure that there 
are enough test answer sheets and reference materials 
available • Entering a class unprepared will only produce 
tension, since students expect to take an exani( s ) and not 
waste time* In the proctorin5? labs, time is quite 
impo^tc^nt# In one session, a typical student expects to 
complete a test or in case of doubt, complete two tests! 
Therefore, at least one tutor should be in the testing 
lab at least five minutes before the students enter the 
classroom. This time will provide the tutor with ample 
time to set up his/her materials and answer any questions. 
T^emember^ a student should not begin testing until the 
official time of the class period has approached. Sc-;inning 
a class early might suggest to students that this will 
always be the starting time; those students who can not 
come to class before the official time might be at.q^dis- 
advantage . 

Rule;, At least two tutors to a classroom . Both tutors will 
correct nuiz2^«; and answer and "possible*^ questions, 
imenever, one tutor is not busy he/she may assist 
the other tutor. If both of the ^utors are not busy, 
then they should review the auizrji^s. 
However, it would not be to the best interest of the students 
to assign a tutor to a group of students. The students 
should feel that they may choose whomever they please. 

1. Vfhen students enter the testing lab, they should first 
fill out the answer sheet heading* In this way the tutor will 
know the student's names without requiring ident if ic^^tion. 
A teacher should not feel that every tutor has the ability 
to remember every student •s name; thus the tutor and the 
student can be on a personal ISvel without the constant 
embarassment of forgetting a student *s name. Another advantage 
of the first filling out the answer sheet heading, is to 
make sure that tie student has -filled in the form correctly and 
completely. The tutor should then let the student(s) write 
all missing information on their incomplete answer sheets. 
The students should zet into the habit of completing the 
sheets or the tutors will find that they will be completing 
twenty or thirty forms a sess7onl 



2« Before administering the quiz, the tutor must first check 
to see if the student is qualified to take that particular 
exam* 

Freauently, a stuent might accidentally ask for t he 
wrong test either due to confusion of the test number , or 
previously had failed the examine • Tiowever , there also 
might be an error in recording the student's grade on the 
tutor inventory; for this reason the tutor should always 
look up the exam. Keep Your Cool - is the key for handling 
this problem. Never accuse the student of cheating ^ 
if you are wrong, you will appear stupid and hot headed to 
your peers. 

Rule : Be a s nulet as possible . \/henever tutoring a student , 
be as quite as possible. If noise persists, then give 
the 'tutorial outside of the classroom ( possibly in 
th*^ hall or in an adjacent room), 

3. Before taking an exam, the tutor should place the student 
in an area where cheating is less likely to occur (space the 
students out and do not seat students taking the same 

unit exam together ) . 

Ru le : Acts o f cheating shou IfL. be re port e cL ^ fter the , person 
ha s taken the exam , Whenever^ ^ tutor accuses and/or 
removes a student "from the room because, :of , cheating, 
they will both attract noise aad attention. Be subtle 
in making an accusation, many teachers use what is 
known as a "cheater •^s list". If a student is observed 
cheating, he/she will be placed on the list and 
notified after completion of his quiz (usually an 
automatic "P")* If a student is placed twice on the 
list, the teacher will then take appropriate action. 

4. When the tutor is grading a quiz, there should be 
only one student at h i s/her desk. All other students should 
wait their turn. 

Rule: Completed answer"'' sheets and exams cannot be kept 
by the students . Completed answer sheets must be 
filed with the students past completed answer sheets, 
while vxams must be put back in the exam file for 
fu.ture use . 

5 . The tutor would immediately staple the completed 
answer sheet with the appropriate quiz, '^nd record the 
grade in pencil on the grade list. Ife/she should then place 
some symbol (circle, intial, etc...). on the answer sheet 
to indicate its having been recorded - making it easier to 
check when tie student returns the answer and quiz sheets. 



ERLC 



This can be u.sed ns n doable ch-ck whan there is a busy 
se snion» 

Rule: ir a fftudent f^ils a quiz7>res) or tutor ial, the 

tutor should encourncre the student to proceed with 
his/her study ^'^erhaps the tutor can sug.eest an 
erisier ^^ay to study the particular unit. 
6. The student should then return to his scat and 
study his errors. If there are my nuestnons» he/she can 
then return or speak Kith another tutor. If all of the 
tutors are busy, the student should wait in his/her seat 
for their turn. 



Tutor Meetings 

Tt is imrortant for you to realize that these meetirx55S nre 
not only ImTiortrint for your so Jf, but for everybody involved. 
KnoK3u<r the course information is not enou.eh. You will have 
to make iud.cremeats and decisions that rri.tsiht prove important 
not only for the student, but for tl.e tutorinjr team. The key 
to tutoriujK is teamwork. One's shills in tutor ing(including 
the underst'indine of student problems) will reflect all the 
tutors invovled. Therefore, you must receive adequate 
trf^ininc:. You should under stind your oym role, the teacher's 
role, behavior tecbninues nnd rnost imr^ortant - scnsivity« 
For this reason, I recon'Tiend the followinp: proc:ranu 
This program consists of tutoring training sessions the week 
prior to classrooni involvement. T:iC first day will be 
sr^cnt on introducin^r the members of the t^am and the material 
(including the tutorin.c; raide) that will be used. On the 
second day, your time wil! be pj^ent on discussing questions 
based on the received mcaterial. The third, fourth, and fifth 
Jays will be spent on organizing the material needed for 
the course aijd discussing theoretical and practical problems 
one miirht face in sm-ill sentinar sessions and any rese?^rch 
exnerimentations. ^»y prennring for the course, you will 
become i^ore familiar with the material utilized as well as 
emotincc a sense of be lonrcinjocnes^ by participating in its 
or.<ranization. Role playincc technloues mi.crht be helpful in 
illustrating the type of problems that the tutors might be 
facr>d with and how to handle theip. Pemenber, the first 
week of the class is t^e most imr»ortnnt week of the pemester 
it lays the foundation for the whole semester. If tutors get 
on the wrone side of the students the first week of class, 
it will be hnrd to resolve the conflict. Avoiding conflicts 
will be vour mnin Job the first week of class 1 
The weekly tutoring meetin.^^s will consist of reviewing the 
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course material, msweriii.c: questions about tutoring, 
reporting information .-ibput your students and critisizinj? 
tutors In their perforatnnce of their .ioh. The meetinffs 
.should be infor;i«l and short. There should be no -^lore than 
12 tutors participTtinp in the rrectincrs hy kcepinj? the size 
snmll, more time could be spent ■i^h each individual. 
Unnefully, what you will t^nin at these meetings will be 
how to observe not only your o\fn behavior, but the 
behavior of others, and how to critisize yourself and 
others objectably. Hy having these meetin.c?i you v;ill not 
feel that you are just helning th..* teacher. There will be a 
two way interacter - the teacher will also be helping you 
grow personally. Ideally, it tni?;ht be helpful to include 
sensitivity sessions within the tutoring meetings. The more 
you know yourself, the more you c=ui understand others! 

The Tutor's Golden Hules 

1. vhenever in doubt .^hout 'in answer to any question, a 
tutor should search the text or nslf another tutor (or 
te-»cher> for the nnswer. ^ tutor shfiuld never provide an u;l5urc 
mswer to a question. 

Vo -person is a know-it-all and nc student expects you to 
know the answer to every nucntion that will be asked. V.'hat 
is i"irortant is for a student to !;^ow where he/she on find 
the answer to their questions. This is where you catn be 
most helnful, Hy direcMnff t>ie student to the source of 
the answer, the student will learn how to find their own 
answers ( rf>5^c^rch). The stuflonts should realize thnt all 
infor>n t7on emphn -?3£el in the study guide Is to be use^M. You 
should re.-^lize that n riffht answer is better than a 
wrone answer; there is nr. shame in searchin^r for an answer* 
Searching for nn answer do^s not mean that you are ignorant; 
an ignorant person is an individual who provides wrong 
answers when there is no noed to! 

2. ^ tutor should nev<»r =\rgue ?\n answer with another tutor 
in the presence of student(s). The teacher does not award 
prizes to the tutor with the '>^ost correct answers. Whenever 
tutors argue, students tend to loose confidence in all 
tutors involved. 

The key word here is ''tcnmxv^orlc*' . You, the otber. ♦utors and- the 
tnacher ^re all a team: n (rroun of individuals who might differ 
in techniques and subiect matter at the weekly meetings, but 
in the classroom, you are all in agreement. However, a group 
ar trues at the meetincts and in the classroom. \ team %^orks 
for a unified goal while a ccroup works for their own 
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individual ,^o?ila. The goal ia tutoring ±3 to provide the 
students with the best tutorinc? services available. This 
me^=ins or ^ranizincr the clnssrooni and test lab sessions with 
A unified staff. All internal team conflicts never appear 
in the classroom! 

3« Whenever a student has a complaint, the tutor should 
always report the complaint ( and conplaintee) to the 
he;id tutor or the teacher. 

Teachers are not mind readers. Any individualizing Instruc- 
tion teacher is mo^t concerned with the individual 
feelin«cs of each and every student in the class. The whole 
concept of individualizint? education is to provide 
maximum student-teacher interaction. So therefore, a student 
with a complaint(s) should tell the teacher, since the 
student has this obligation. Tf a student's complaint is 
valid, thea the student did a j^reat Service by providinjo^ 
the teacher with feedback as to the degree of deficit 
in the proeram. If a student's complaint is invalid, then 
the student flid a creat service by providing the teacher 
with feedback concerning his/her feelings - maybe other 
students have this same feeling! Either way, a student 
could assist the teacher by providing feedback through 
conplaint s • 

km The tutor should never correct an answer from the teacher* 
answer book without first appro^cHinjs; the teacher. 
Tt is the teacher who is responsible for the class material, 
so it will be the teacher's responsibility to correct all 
errors: You are not the teacher! There is a possibility 
that you mj <?ht be wronz. Whenever you change an answer from 
riirht to wrone, it will eventually he noticed* If you do 
not come fow^^rd so as to admit your error ^ there will be a 
ereat embarrassment placed on the other tutors. It would 
-appear, from the stuients viewnoint, that there is a tutor 
who is stubborn^ icraorant and/or Just plain chicken to 
come foward. In either case, it will reflect the tutoring; 
team on the whole. These are not fine characteristics of 
a tutor and should be di scoura jred • 

7« Be prepared. KnowninR and understanding the required 

material is of icrreat importance. Tf the tutor has some 

spare time, review and study the quizzes* 

By reviwin.fic the ruizzes, you will be able to answer the 

student •s questions with more accuracy. Without a teacher 

realizing it, there might be two or more answers to the 

question, or maybe the questi n is ambiguous. \ tutor is a 

student and as a student you can easily place yourself 

in your peer's place«^You can provide valuable feedback for 

the teacher in the structuring of quizzes and tests. Remember 

you had irone through the experiences of being tutored! 



6« Be courteous - these are your peers!! 

Kvery tutor outside of thnt classroom is a student* You 
have none of the responsibilities of the teacher even though 
you have many obligations to the students. A tutor should 
not lecture; you should he empathetic! 

7. Mw^ys show up. Whenever ?i tutor is absent, he/she 

must be replaced; It is each and every tutor's responsibility 
to find a replacement! If the tutor continuously misses 
test and tutorial sessions, then the students will tend 
to avo-id that tutor(s)» 

As a tutor, you are a very imnortant function of any 
individual liz/rt^ instructional program. Many students, if 
not all, will depend on you to be punctual and available. 
Many students will develop "a ^ood student - tutor relationship* 
When a tutor does not show up for the sessions, the students 
will jQ^et discourac^ed , This dlscoura j^ement will lead to a 
students' lack of interest in the course. If a tutor is 
constantly absent, then the te?icher should dismiss the 
tutor's services. This type of tutor can cause disorc^aniza tion 
in the course struction. Other tutors will have to make 
constant arranjDcements in order to replace the absent tutor. 
If the tutor becomes ill for a short time, then the absentee 
should make arrangements with the other tutors. When the 
tutor is healthy aeain he/she will replace his/her time loss 
with ths other tutor(s). 

8. A tutor should never provide quiz and/or tutorial answers 
to students. Tutors who provide answers can hurt class 
moralo. Students expect eaual treatment. 

^^enever you provide answers to quiz and tutorial QuestionS| 
you are cheatinic. If the teacher should catch you in the act 
of cheating, you can be "asked" to leave the team. The 
only way a student black market can operate in a school 
is to have tutor(s) participate! 

9.. A tutor should not be overly involved - never 
tutor students on your crwn time or else you will not 
have ar social 1#f«J tutoring even one student is time 
consuming. 

10. A tutor should not show favoritism to a student or a 
group of students • 

Individualizing education means that every student in the 
class will he treated as an individual with individual 
needs, wi .h Individual wants and with individual goals, 
or course there will be some students that you will favor^ 
but this favoritism should not infringe on the rights of 
others . 
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How To Become Popular 



1, Know your materia 1# 

2« Oo not give test (quiz) answers to students* 

3. Come to testinjoc and tutorial sessions on time. 

k. Don^t be a "know it all". 

5. Be honest - if you don*t know the answer to a questlo 
do not answer lt« 

6. Be pleasant - thepe are your peers! 



How Not To Be A "Know It All" 

1. Whenever in doi dbout an Answer*^ look in your tex^;, 
or ask the teacher another tutor. 

2. Never answer a o' ^^stion spontaneously; give time to 
think even if you know the answer. 

3. Try not to disagree with other tutors - if they treat 
you as a "Know it all," then the students will. 

'l. Don't be a snob - these iro your peers! 



Some Freauent Negative Student Comments About 
Individua 1 Instruction 



^ • I C/^n benefit the teacher *s per sonal experience • 

Many times, teachers lecture or discuss topics only 
involving test material. To corresct this mishappening, 
teachers and tutors should relate examples either from 
their own experiences. or refer to other sources of 
information. 

2 . There vas to o much work inv olve d (readi n g and/or taking 
exwns; time coasum ing. ) Students spending too much time 

on ^a unit miccbt be using a deficient method of studying?. 
Tutors should suggest various study habits to the students. 

3. I canVt learn only from tutors . And you shouldn't! 

The turors responsibilities do not include replacing either 
text(s) or teacher. A tutor is a guide for helping the student 
seek out information. Don't hestitate to see your teacher 
if your tutor (s) cannot answer your questions. 
k # There is too much pressure to f inish the^^cojirse • Many 
times students either start the course too slow or start 
too late to finish. Usually in -any sequential unit course, 
the first few units include the basic material. A student 
should master these units within the first half of the 
first quarter of the semester (usually by the end of the first 
two weeks of the course). Also, the material in the first 
two weeks of a traditional lecture - exam couree is basic 
and exams for the course many times occur later than the 
second semester week. Therefore, it would be advisable 
to concentrate on the units during the first two weeks, 
while there's not too much pressure from the traditional 
lecture - exam courses. 

5« I memorized a unit for a test and /^^ ^ ^^^ 

the next unit . Always review the past units. 

6 • I fee l the course JL s ^ jjirected in gett ing an "A*', rather 

t?ian le^r^?.iT> S tp^ the sake of knowledge. Many students 

equate "A" with attendance , participation, student-teacher 

relationships and j^roup competition. In order to receive an 

'^A" in an individualized instruction and most individualizing 

educational programs, the student must learn the material 

by passing all of the quizzes or units* Attendance is 

important not to impress the teacher or receive information, 

but to finish the units. Special booltlets are prepared 

by the teacher to supply the student with the information 

ordinarily covered by a lecture. Participation in your studying 

rather than in class is important to pass the quizzes . The 

teacher will spend much time tutoring a student instead 

of answer i ng ques ♦•ions to a lar«;e group. A student - •'.eacher 



relationship is important in order to comprehend material 
from the professor whenever he/she corrects your tests. 
In individualizing education, a student is competing with 
themself. rather th^n with a 5?roup (class)* 
7. There is a lack of teacher contact with students # 
UnlikiTmarii^^ it is up to the student to make 

contact with the teacher. This can be done before, during 
or after class. If the tutor is of no help to the student, 
then it is the student's responsibility to contact the 
teacher for additional help. Tie tutor is only an aid. There 
is no rule in any individualizing educational program that 
states that a student had to use a tutor. The tutors are 
only there to help the student - the student can and is 
encouraged to seek .help from the teacher.^ 



Unit ?• Necessary Instructional Charts 



Beh-ivioral Objective: Given three types of instructional 
charts^ the tutor must be able to plan his/her ovm charts based 
on his/her own datum reciuirements • 
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2EST copy mmu 



The Student Progress Charts 

The teacher and tutors should develop and maintain a record 
of all exams that the student (s) utilize. One chart ^ the Grade 
List^ should be kept with the tests for the use of the tutors. 
After the student(s) finish an exam, the tutor will then 
renort the grade and test number (code) on the Chart. A 
second chart, the Master Grade List, will be filed with 
the nast tests in the teacher^s (or head tutor's) office. 
This chart will be recorded by the head tutor when 
he/she reviews the answer papers. It will be the Official 
Chart that the teacher will use when reporting the final 
5i:ra,de with the records office. ^ , ^ _ 



Grade List and Master Grade T;ist 



Rule Test Unit 1 Unit 2 Unit 5 
Student's Name a, JJ : - ;i - ^p^yS^.l ^^/^-.^^^^"^^ '-K'''^''^-^^^ 



JP 









i 



tutor chart: always write in pencil 
efficial chart: always write in pen 



Box: 



Date 
Grade 
Test Code 



When the student passes the unit, draw a line through all 
of that unit's boxes. 



^n Emergency Tutor inc; Availability Table 

An Emero^ency Tutor incr Availability Table should be 
distributed to each nrid every tutor within the course 
as well as the teacher. Since there should bo at all 
times at least two tutors per testinjc l^^b periods, 
it is the resnonsi hi 1 j ty of ^^very tutor to make sure 
that there will he a renlncement when absent. If for any 
reason a tutor can not make thr- testinjr lab period, then 
ho/she should contact another tutor as soon as possible^ The 
teacher or head tutor should be notified re5rardless 
of the outcome. 



Fm^rp^ency Tutorinig Availability Table 

Teacher: honie go; 

office no: 



Tu tor home no, Tutoring Periods Periods Availeible 



Unit 8. The Indivir^uallzin^^ Educational Manuals 



Rehavi©ral Objective: Given a list of 15 guideline 
procedures for vrritin,<; teacher/tutor /student manuals, the 
tutor must be able to write either a teacher, a tutor, or 
a student manual for his/her program. 



9.1 



The Tndi viHuBlizinc: Kducntionnl Mnnu^ls 

r-very Individualizing educational program should contain 
mnnu.-ls describing t.'ie structure and contents of the particular 
project. Not only should there be a teach«sr and tutor 
manual(s), but also a student man-ial. Many current educational 
orograms fail to produce a student manual. By not producing 
this manual, students i^ill be unaware of the many features 
of the program. One of the purposes of individualizing 
education is to make the student aware of these various 
program features. Every manual, regardless of the specific 
intent should cover these aspects: 

1. \ descriptxoti of individualizing e^ducotjon . Just describing 
the '"pro<rra"m' course'^ is' not enou eh. The student, the tutor 

and the teacher must realize that the characteristics and 
the «roals of the course are the characteristics and the 
Boals of other individualized programs; The program of 
which you are concerned about is part Jf a system of 
instruction - it shoild not be considered isolated! 

2. A description of the individualized program. This section 
should contain the objectives, the goals and the 
characteristics of the course. Too often students define 

C. procrram by its mme, this can be misleading. For example, 

cne would think "Personalized System Instruction" (PSI ) is 

no more than a tutorial or an instruction designed for the. 

individml needs and o-oals of each and every student in the 

class. This is mlsleadincE since every student receives the 

same material, and there are no individual goals except 

the teacher's goal. The main emphasis of personalized instruction 

is on individual progress rate! So you see, names can be 

misleading! 

3. A description of testing and tutorial rules and procedures. 
Und^'staSding the rules and procedures is of the utmost 
lmT>ortanCP for all of those involved. \ clear understanding 

of ' this section can avoid future failure, aid misunderstandings. 
Students can only proceed at their o\m rate if they fully 
understand the principles of achievement and the consequences 
of failure. Much of the student's worry and tension can be 
reduced by a clear definition of the rules 
and procedures. 

The Teachers' Manual 

The Teachers' Manual should contain the three basic sections, 

tho tutoring manual and these three basic points: 

1, The responsibilities, nd the goals of the teacher. 



2, The teacher's goals in the course* 

5# The requirements of tutoring. 

^. The description of the weekly meetings* 

3« The scheduling of class events* 

6* The selection of the classroom* 

?• The description of written material* 

R* The description of unit an<f course evaluation* 



The Tutors* Manual 

The Tutors' Manual should contain the three basic sections^ 
the teachers* manual and these basic points: 

1. The description of tutoring rules* 

2* 'vays to becoming popular* 

3« '^ays of how not to be a "know it all"* 

km Some frequent negative student comments about the program 
from action research projects* 



The Writing Of The Manuals 



The manuals should be written in the same format used for 
the writing of learning materials (ie: unit packages)* 
Therefore^ each manual should contain behavioral objectives* 



